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You will find additional resources and today's full PowerPoint on the "For Leaders" page of TNCore by clicking here. You may 
keep running notes by clicking anywhere to the right of the slides and beginning to type. 
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Below are the stories of four Tennessee elementary schools that vary by size,location,and demographics. 
 

In the last few years,each of these schools has reorganized in an effort to meet state RTl2 mandates and 

guidelines. They are now, by any measure, full and willing participants in the RTl2 program.On the surface, the 

implementat ion of key RT12 practices looks similar across all schools. 

However, whenlooking deeper, each of these schools has a unique approach to RTl2implementation that has 

produced different outcomes: SchoolA and B are big movers. Schools C and D are small movers. So,what does 

this mean? Identifying individualschool's strengths and weaknesses and uncovering how schools are being 

strategic about RTl2 implementation has important implicat ons for the student and teacher experience. 

School A 
 

School A's history witn RTIbegan six years prior to the statewide adoption of the RT12 framework, when it was 

asked by district staff to pilot an RTI program. During the early stages of implementation,School A lacked any 

"sophisticated" means for identifying struggling students and only had one staff member (a full-time RTl2 coach) 

who was responsible for delivering all interventions. This RTI coach, who has remainedin the position since that 

time, indicated that "it required very little of teachers as far as their own progress monitoring." 

Over time, with the transition to RTl2   School A shifted howit assesses its students and provides support to 

learners. 

 
One of the first changes involved the "major sacrifice" of reallocating funds designated for classroom teachers 

and hiring two full-time interventionists (in addition to the existing RTl2 coach) .To support continuous growth of 

specialized knowledge, staff participate in regular professionallearning opportunities at both the district and 

school level. For example, the RTl2coach participates in a weekly Skype session and a monthly, district-wide PLC 

with other RTl2 coaches. 
 

Further,the administration started emphasiz ing a shared, "collective responsibility" for RTl2 implementation 

among the classroom teachers and RTl2 staff. RTl2is now a "group effort" with "many hands on deck." anchored 

by regular communication among staff and grade-leveldata meetings every four and a half weeks in which the 

administration, RTl2 coach and interventionists, specialeducators, specialists and  teachers have conversations 

about students and engage in data-based decision-mak ing. During these meetings, staff use data from a var iety 

of sources (e.g., the AIMSweb universal screener, past TCAP results, cognitive ability tests,behavior tracking 

data, other diagnostic assessments, teachers' progress monitoring, and parent updates) to craft detailed 

intervention plans that focus on the "whole child" and can be tweaked as necessary to reflect the teachers'  and 

RT12 staff's understanding of the students with whom they work. 

Students receive Tier II and Tier Ill interventions in small groups from the two full-time interventionists, while 

other students participate in enrichment or grade-level practice activities in larger groups run by classroom 

teachers or highly-t rained educational assistants. Some classroom teachers are "hand selected" to provide Tier II 

interventions based on their instructional strengths. 

 

Intervention periods are staggered by grade-level to allow for efficient distribution of resources (including the 

RT12 interventionists, who are ava ilable to work with each grade).In the past year,staff delverin1: the 

interventions have moved away from using set programs for their groups and have focused on "pulling pieces 

from different [sources)" to provide students with a more individualized,engaging experience.  The RT12 coach 

summarized School A's current, more fluid approach to RTl2implementat on:"there is no hardand fast [way to 
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do this). It's about using knowledge and data" to do what's best for the "whole child." He/she also cautioned, 

"RTl2is in conjunction to, not instead of that tier I. Tier I,it's still so important ...No intervention will ever 

remediate good Tier Iinstruction." 

School B 
 

School B has had some sort of RTl2 structure in place for the past nine years and, according to the principal, 

started RTl2 a "year early" so that the staff could "figure out how !they wanted] things to be." This "struggle" 

was important.The principal explained that he/she could have said "this is how we are goingto do this," but 

instead had teachers "find out on their own" what was working or not working so that they could "own it." The 

principaladded, "I've forced my teachers reflect on what they do ...Iwant them to embrace (it)." Additional 

implementat ion support has come from School B's literacy/math leader and its for mer Title Iteacher, who now 

serve as RTl2 interventionists. They attend a number of state·and CORE-facilitated professional learning 

opportunities. They also frequent ly communicated what they have learned to other staff members in an effort 

to encourage successfulschool-wide implementation of RTl2• 

 

School B's staff conducts STAR assessments at the beginning,middle, and end of each year. These data points, 

along with classroom performance,teacher observations, and "drill down" activities to identify specific student 

needs, are used by the principal,two interventionists,and the rest of the RTl2 team to create intervention groups. 

Staff members use EasyCBM to monitor students' progress on a week ly basis (alternating between reading and 

math);the staff makes changes to groups "based on what skills [students) have mastered" and what the data 

suggest is most appropriate for the child.This represents a change in School B's culture that has influenced their 

staff's approach to studentlearning.The principal commented,"We really use [data) to guide a lot of what we do. 

That has been a change...in the last ten years. The teachers now are very comfortable being able tolook at those 

reports and look at those instructional plans that STAR creates." 

The two interventionists oversee all RTl2 interventions and work with students assigned to Tier Illgroups. Five 

teacher aides (who receive "alot" of training from the interventionists} are responsible for delivering Tier II 

interventions. In addition,two retired teachers hired by the school are each responsible for providing reading 

and math remediation to "bubble kids" who require additionalassistance. 

 

Students meet during a grade-level "Skill Time" for 30 to 60 minutes each day, switching classes to join the 

group to which they have been assigned. All students who receive Tier IIor Tier Ill interventions meet in one 

room, the "RTl2class," and work with teachers or aides in groups of three to five. In order to support the "RTl2 

class" at each gradelevel and use avai lable space more strategically, aides travel around the school with mobile 

carts filled with different materials and resources. The principal expressed the belief that School B's style of RTl2 

implementation is beneficial to students:"If we have a foundation [of reading skills] that's like Swiss cheese, 

[RTl2   plugs up those holes." 



 

 

 

 

 

School C 
 

School C beganimplement ing RTl2 at the beginning of the 2014 2015 school year when it became a requirement 

of the state.The current principal also began her position during the 2014·2015 schoolyear. Over the past two 

years, select staff members (e.g., the principal,assistant principal,and instructional coaches) have participated 

in RTl2 professional learning opportunities offered by the district. The instructional coaches subsequently 

brought this information back to the schooland provided "in house" professional development to other staff 

members. However, the principal reported that the staff didn't attend any training delivered by the state or 

their regional CORE office. 
 

The process of organizing RTl2  intervention groups begins with staff using the STAR assessment to screen 

students and get a "base" that helps them "decide who needs to bein the conversation ."The principal 

explained,"We don't put kids in reading and mathintervention at the same time. We always default to reading 

if there's a problem with both. Then, from there, we have a lot of discussions with the teacher about other 

things and other data from the classroom ." After determiningwhich interventions students require,School C 

monitors progress regularly, using STAR every two weeks for students receiving Tier II interventions and 

AIMSWeb weekly for students receiving Tier 111 interventions. 

Informat ion and data gathered through this process are often reviewed and discussed during RTl2 grade·evel 

data review meetings, which occur every four to five weeks. Staff deliveringinterventions have "homework" 

before these meetings and must bring additional evidence to support any suggested changes to the instructional 

plans of the students with whom they work. 

 

The principal stated that they often feel "uncomfortable taking away support" once they've added it to the 

student's support system,but the principal added that they've been thinking more about changes within 

interventions and movingstudents to different groups when they have adequate data points available. 

Access to different types of data has also pushed School C to start thinking about modifications to Tier I 

instruction. The principalstated,"we'llgo back to Tier Iinstruction and say, 'okay, what can we fix ...for this 

student.' Idon't know if there is a specific thing Ican say we've changed. But, Ithinkit's put a bigger spotlight on 

[data) and opened us up to being more individualized." 

Students receive Tier II  Interventions from classified Instructional assistants and Tier Ill Interventions from 

certified classroom teachers. All students at a certaingrade levelwho are receiving Tier 11, Tier Ill,or special 

education intervent ons are "pulled out" during a designated intervention period to work in small groups at a 

table in the hallway or a small table in the back of the classroom. Special education intervent ions take place in 

specialeducation classrooms. 

The principal acknow ledged that they "are a lttle limited on space, as a lot of people are," but that they do their 

best to maintain a quiet environment. Overall, the principal expressed optimism:"Ibelieve,in the long run, RTl2 

willcontribute to moving non-proficient students to proficient. Idon't know thatit has yet. It definitely will." 



 
 
 
 

 

School D 
 

School D also began implementing RTl1at the beginning of the 2014- 2015 schoolyear.To support initial efforts, 

school staff have attended two trainings during district learning days and received professional development 

during school-based PLC meetings from the school psychologist, guidance counselor, and a first grade teacher 

who sits on the administrative team. 

School D uses a standards based benchmark to place students into tiered intervention groups and EasyCBM to 

monitor students on a weekly (Tier Ill) or bi-weekly (Tier 11) basis. These data points are discussed during week ly 

PLCs and administrative team meetings, where staff members "review the progress of each student from Tier 11 

and Ill " 

Staff do not use EasyCBM to monitor the progress of students who are not receiving an intervention. 
 

Students receive daily RT11interventions in math and reading from classroom teache rs during separate 30- 

minute blocks for each subject area.Students are split into small groups while the teacher circulates around the 

room to provide Tier 11 and Tier 111interventions and enrichment, one group at a time. 

To faciltate focused,different iated work  in a classroom of 25-30 students, teachers often have students work 

individually on a variety of computer programs such as iStation,i-Ready, or EasyCBM tutorials. 

Teachers agreed that RT11implementation is supporting the students; however,they expressed some concern 

about the speed of progress. One teacher stated,"I'm seeing growth, but, am Iseeingenough for what is 

expected in 3rd grade?" 
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Debriefing the RTI Stories 
Monday, January 11, 2016 11:00 PM 
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• Where would you place School A? 

 
 
 

• Where would you place School B? 

 
 
 

• Where would you place School C? 

 
 
 

• Where would you place School D? 



 

 

 
 
 

• Where is your school? 
 
 
 

• Where would you like your school to be? 
 
 
 

• What key actions need to occur to get your school 
there? 



Additional Resources 
Saturday, January 9, 2016 11:35 AM 
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Tennessee Department of Education RTI Resources

https://www.dropbox.com/s/jadsbdxvxvg6lpa/RTI_SchoolStories.pdf?dl=0&amp;preview=RTI_SchoolStories.pdf
https://www.dropbox.com/s/jadsbdxvxvg6lpa/RTI_SchoolStories.pdf?dl=0&amp;preview=RTI_SchoolStories.pdf
http://www.tennessee.gov/education/section/tdoe-rti2


 


